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Despite the absence of learning disabled young people from the policy and academic literature, research
indicates that they are minority groups amongst countryside visitors and rural leisure seekers (Coun-
tryside Agency, 2005; Defra, 2011). It is likely therefore, that disabled children, including learning
disabled young people, are particularly marginalised as a result of their intersecting identity as both
children and disabled people. A variety of suggestions have been made for the reasons for the absence of
disabled people from rural areas and green spaces, particularly focusing on structural issues such as lack
of transport and amenities. This paper extends this research by exploring socio-cultural aspects of this
absence related to socio-political perception of disability and rurality and its manifestation in school
policy. Based on traditional and active interviews and participant observation with young people (aged
11e16) and staff undertaken at a special educational needs secondary school in Greater Manchester, UK,
this paper considers the rationale behind institutional organisation of countryside and urban nature
visits for learning disabled young people. Whilst beneﬁts of interaction with natural spaces are recog-
nised by staff and pupils, the unregulated and unbounded nature of the countryside proves to emphasise
the perceived vulnerability and unruliness of the disabled child. Attempts to mitigate perceived risk
result in education and leisure opportunities that are highly structured and supervised, thus impacting
on both the quality and quantity of disabled children's countryside access as countryside spaces are
reduced to taskscapes, reiﬁed as highly managed environments in which activities take place.
© 2016 Published by Elsevier Ltd.1. Introduction
Children and young people's countryside access, and indeed
access to green or ‘natural’ spaces more broadly, is heavily
restricted in contemporary society, and has been a focus of aca-
demic and policy interest for a generation (e.g. Valentine and
McKendrick, 1997; Countryside Agency, 2005; Defra, 2011). This
paper intends to explore the ways in which access is provided to.
hroughout this paper to refer
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iety that disables people who
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on, N., Unruly children in unb
er, UK, Journal of Rural Studilearning disabled children,1 and the rationale for existing provision,
in the context of a specialist UK secondary school,2 catering to
students who experience mild to moderate learning disability. The
paper takes a broad approach to deﬁning the ‘countryside’,
reﬂecting the experiences of the urban learning disabled young
people who participated in the research. When asked about ‘rural’
and ‘countryside’ spaces, the young people, and staff, referred to a
wide variety of ‘green’ or ‘natural’ environments that would not ﬁt a
classic deﬁnition of a wild, undeveloped, or even agricultural
landscape. Rather, the young people talked about places that
included urban parks, gardens and wilderness reserves, as well as
conservation and education sites such as city farms, zoos and safari
parks. For these young people, there was no clear distinction be-
tween countryside spaces and other undeveloped, or nature-
focused spaces. As such, this paper extends the deﬁnition of ‘ru-
ral’ or ‘countryside’ to best reﬂect the experiences of the urban,
learning disabled, young people who participated in the project. It
represents a diversity of interpretation amongst young people,ounded spaces: School-based nature experiences for urban learning
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broadening of a typical construction of the idea of ‘natural’, ‘rural’
or ‘countryside’ also reﬂects the developing literature on children's
interaction with green space, that increasingly questions the
dualism between the natural and the cultural (Taylor, 2011; Kelley
et al., 2012; Linzmayer and Halpenny, 2014).
This paper speciﬁcally explores the experiences of learning
disabled children. By considering both intellectual impairment, and
childhood, this paper draws on a variety of approaches and
expertise from geographies of disability and health, and geogra-
phies of childhood, alongside environmental psychology, policy
and geographical engagement with concepts of nature, rurality and
landscape. Thus far intellectual disability and childhood disability,
and speciﬁcally, childhood intellectual disability, have not been key
areas of research within the social sciences (see Hall, 2005; Holt,
2010; Goodfellow, 2012; for some fascinating exceptions). How-
ever, a focus on intellectually disabled childhoods offers a contri-
bution to the developing discussions concerning intersectionality
and marginality occurring within human geography more broadly,
and focusing on marginalisation, young people and rurality spe-
ciﬁcally (e.g. Leyshon, 2008; Matthews et al., 2000). As such, this
paper offers a new insight into the experience of youth disability in
the context of natural spaces, an area identiﬁed by Pini et al. (2016)
as understudied by geographers.
The paper begins by exploring relevant literature from across
the social sciences, piecing together the current understanding of
children's relationship with outdoor spaces, and the speciﬁc con-
cerns for learning disabled children's engagement with the coun-
tryside. The paper goes on to present and discuss the ﬁndings from
a research project that directly involved urban learning disabled
young people in discussing their experiences and perceptions of
rural environments. The paper explores the relationship between
the construction of disabled children themselves as 'unruly' and the
perception of outdoor green space as similarly unbounded and
unmanageable. In turn, the dominant understanding of providing
access to green space, for learning disabled young people, is that of
a risky endeavour, which needs to be accompanied by high levels of
supervision, structure and surveillance. As a result, green spaces are
argued to be reduced to taskscapes, environments with the po-
tential to be meaningfully utilised for learning and therapeutic
activities, once the inherent dangers are minimised to adults'
satisfaction.
2. Geographies of children, nature and risk
Many studies show that there has been an intergenerational
decline in children's access to rural and countryside spaces as well
as ‘natural’ environments more broadly (Kahn, 2002; Woolley and
Grifﬁn, 2014). This is particularly the case as children's independent
travel to and from school diminishes (O'Brien et al., 2000; Hillman
et al., 1990), the quality and quantity of accessible green space,
including school ground declines, and children experience less time
away from adult surveillance (Malone and Tranter, 2003; Pain,
2006). Contemporary restricted access is due, at least in part, to
concerns regarding risk; particularly surrounding the threat of
strangers and of trafﬁc (Valentine andMcKendrick,1997; Valentine,
1997). The increased concerns over children's safety are largely
considered to be due to changes in society's perception of child-
hood (Jenks, 1996), and a perceived weakening of social networks,
characteristic of neoliberal societies (Furedi, 2002). Parents fear
that children are at greater risk in contemporary society due to a
lack of surveillance networks, and as a result of media scaremon-
gering (Furedi, 2002; Barnes and Davey, 2009). Meanwhile, desired
or acceptable levels of risk appear to be reducing, with even the
potential of minimal harm to children increasingly consideredPlease cite this article in press as: von Benzon, N., Unruly children in unb
disabled young people in Greater Manchester, UK, Journal of Rural Studiunacceptable within leisure or educational activities (Gill, 2007). As
a result, parents, childcare and education providers appear to be
searching for increasingly safe spaces in which to occupy children,
with indoor spaces seen as manageable, protective and ‘known’
(Malone, 2007; Talbot, 2013).
The literature shows that people are more likely to consider
activities as risky when they are unfamiliar. For example, Kong
(2000) and Milligan and Bingley (2007), both argue that young
people show fear towards natural environments when they have no
prior experience of being in these places. Young people, echo
adults, in fearing the unmanageable and unknowable qualities of
natural spaces (Little, 2008). Parents have been shown similarly to
be afraid of the unseen, and unknown in natural spaces, with high
level, but low frequency events such as kidnap and molestation, of
particular concern (Slovic, 2000; Valentine and McKendrick, 1997;
Furedi, 2002). This is reﬂective of wider discourse relating to risk,
that shows in general, people fear large, uncertain, uncontrollable
risk events, over smaller, more likely occurrences (Beck, 1992,
1999). High levels of management and surveillance are often
deemed the most appropriate response to potential risk (Talbot,
2013; Malone, 2007; Gill, 2007). In part, this reﬂects Beck's (1992)
discourse on the individualisation of the responsibility for risk. In
other words, society is more likely to blame individuals, or indi-
vidual organisations for accidents, than it is to accept a broader,
social, responsibility.
Geographies of education have followed a Foucauldian
approach, arguing that schoolsmitigate risk bymanaging children's
bodies through surveillance and the threat of punishment for
transgression (Pike, 2008, 2010). This sort of management is
straightforward in the context of the classroom, and of the school
buildingmore broadly. These spaces are designed to limit children's
freedom of movement, and to ensure maximum opportunities for
surveillance of children by responsible adults. Within school, chil-
dren are enclosed by walls and doors, increasingly separated from
the outside world by locked gates and secure barriers. Leaving the
school means relinquishing these structural boundaries, resulting
in increased exposure through the removal of physical barriers (von
Benzon, 2011). Irvine et al., 2016 refer to a process of 'enclosure'
whereby children are forced out of public spaces, particularly
'natural' and outdoor spaces, and increasingly conﬁned indoors, or
in well managed, and heavily supervised, small and enclosed,
outdoor spaces.
Judgements concerning the permitted movement and spatial
access of children, will be made by adults based on their perception
of acceptable risk (Gill, 2007). Of course, this calculation is not
objective and is dependent on highly subjective valuations con-
cerning what constitutes a reasonable risk. This is likely to include
some value judgement about the beneﬁts that will be gained
through participation. The way in which beneﬁts are calculated is
dependent on individual, institutional, Governmental and wider
social values. For example, the Learning Outside the Classroom
Manifesto, a government policy document published in 2006,
presents a clear explanation of the beneﬁts of outdoor learning, as
perceived by the Department of Skills and Education at this time.
The document, which remains the most ‘current’ publication of its
sort, broadly considers the advantages of educational opportunities
that take place outside the traditional school building setting. The
publication emphasises the importance of direct learning, arguing
for a whole range of beneﬁts including developing creativity,
learning through play, developing skills and interests in a variety of
environments, and central to this paper, providing challenges and
opportunities to take acceptable levels of risk (page 2). Schools are
also likely to manage children's green space encounters in a way
that best meets the institution's aims or, to use the Foulcaudian
term, rationalities (Pike, 2008; Leyshon and Fish, 2011). Thus,ounded spaces: School-based nature experiences for urban learning
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can be considered, at least in part, as a reﬂection of government
policy and wider social norms. Whilst the primary rationale for
activities within a school setting is likely to be ‘educational’ the
speciﬁc institutional aimswill reﬂect the ethos of the school, and its
purpose, as well as the interests of key individuals in senior man-
agement roles.
In relation to learning disabled children, it is normal that the
school's aims look beyond traditional academic learning and
consider the broader development of the child, including their
social and emotional welfare, as well as vocational and even ther-
apeutic activities. It is in pursuit of these aims that educational and
therapeutic interventions for learning disabled children and adults
historically looked to the countryside as a site for asylums, schools
and hospitals (Philo, 1987; Parr, 2007). In more modern times, the
use of rural spaces for therapeutic interventions fell out of fashion,
as large scale residential units have been broken up to form
community-based small care homes. The result is a physical inte-
gration of disabled adults, and children, in local communities
(Metzel and Walker, 2001; Hollomotz and Roulstone, 2014).
Contemporary interventions for learning disabled, mentally ill, or
otherwise non-conforming, children and adults however, are
increasingly refocusing on the use of rural spaces and outdoor
green space (Parr, 2007). Often referred to as wilderness or
adventure therapy, behaviour modiﬁcation through outdoor ‘boot
camps’ has received some academic engagement Pini et al., 2016;
Lambie et al., 2000; Russell, 2006; Ungar et al., 2005; Leyshon
and Fish, 2011), as well as media attention (for example Channel
Four's documentary series ‘Brat Camp’ featuring ‘problem’ British
young people being ‘treated’ at Turn-About Ranch in Utah, USA).
Whilst the focus of this paper is childhood learning disability, there
is a signiﬁcant overlap in educational provision for children with
behavioural management issues and with recognised learning
impairments as incidences of behavioural problems amongst
learning disabled children are high, with prevalence increasing in
adolescence (Emerson et al., 2001).
These interventions draw on a recognition of the psycho-
emotional beneﬁts of spending time in rural spaces, namely:
Attention Restoration Theory (ART) and Psychoevolutionary Theory
(PET). ART suggests that people will feel relaxed and psycholog-
ically rejuvenated through visits to natural spaces, as they contain a
good balance of stimulai to interest, but not over rouse, the psyche
(Kaplan, 1995). PET similarly argues that natural spaces are psy-
chologically beneﬁcial to human beings, but due to an innate
connection between humans and nature, rather like the biophilia
hypotheses (Ulrich et al., 1991). Whilst the psycho-emotional value
of green spaces has its roots in environmental psychology litera-
ture, the concept is now well-enshrined in broader social science
literature exploring space and place. Within health geography,
Gesler (2005) coined the term ‘therapeutic landscapes’ to refer to
spaces, often natural, in which human presence might be associ-
ated with healing. The concept of therapeutic landscapes has since
been explored extensively within geography to discuss the value of
particular environments to health and wellbeing Milligan, 2004;
Wilson, 2003; Kearns and Collins, 2000). Dunkley (2009) extends
the notion of a place as having innately therapeutic qualities,
positing that it is not only the space but the activity undertaken
within it that leads to beneﬁcial outcomes for health and wellbeing.
Dunkley (2009) terms sites in which therapeutic outcomes occur
through a combination of place and activity as ‘therapeutic task-
scapes’. These sites, such as care farms, outdoor schools and ther-
apeutic horticulture programmes, whilst not necessarily expressed
through the terminology of ‘therapeutic taskscapes’, have become
the focus of recent discussion in social geography including work
on alternative education (Kraftl, 2013).Please cite this article in press as: von Benzon, N., Unruly children in unb
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concerning a wide range of beneﬁts, or rationalities, for providing
opportunities for access to outdoor green space including: social
(Leyshon and Fish, 2011); environmental (Ward Thompson et al.,
2008); developmental (Kahn, 2002); emotional and behavioural
(Flouri et al., 2014), and medical (Mitchell and Popham, 2007). In
addition to the scientiﬁcally calculated beneﬁts of engagement
with nature, a number of recent studies have shown a preference
amongst children and young people for spending time in outdoor
green spaces. Key factors are that these environments provide
spaces in which teenagers can experience quiet and relaxation
(Makinen and Tyrvainen, 2014), secluded space away from adult
intervention (Bell et al., 2003) and opportunities for activities and
social interaction (Ward Thompson et al., 2005; 2006; King and
Church, 2013). Recent developments in children's geography and
in geographies of education have also seen a rapid growth in in-
terest in alternative education, whether statutory or extra-
curricular. Much of this work has engaged with the idea of out-
door education, with research considering the impact of Forest
Schools and care farms, alongside groups such as Woodcraft folk,
the scouting movement, and Boys' Brigade (see for example Kraftl,
2015; Mills, 2014; Kyle, 2014). What is missing from this broader
literature is an exploration of the experiences of learning disabled
children and young people in these rural spaces. This lack of
engagement is reﬂective of a broader absence of the experiences of
learning disabled children and young people in social geography
research (with recent exceptions including Goodfellow, 2012). This
paper seeks to address this gap, exploring the institutional provi-
sion of natural environment experiences to learning disabled
children in Manchester, UK.
3. Geographies of childhood, youth and disability
Disabled children have not been a focus of the growing interest
inmarginality and oppression throughout the social sciences across
the last half century. However, recognition of the importance of the
experiences of children, and of disabled people, within geography,
sociology, children's studies and disability studies, has led to an
increased recognition of the speciﬁc and hyper-marginalised ex-
periences of children and young people who are disabled (Worth,
2014; Pyer and Tucker, 2014; Goodfellow, 2012; Holt, 2007). This
recognition forms part of a broader discourse in human geography
on the issue of intersectionality (Pyer et al., 2010; Valentine, 2007),
that considers the complex interplay of identity when people
belong to more than one marginalised social group. Research
considering the lived experiences of disabled children echoes much
of the research foregrounding the experiences of disabled adults:
geographers have found disabled children to be excluded socially
and spatially as a result of stigmatisation through perceived dif-
ference (Ryan, 2005; Goodfellow, 2012; Worth, 2014), and as a
failure to be able to perform their identity, in the same manner as
their peers (Skelton and Valentine, 2003; Holt, 2010). Geographical
interest in the experiences of learning disabled children has
particularly considered experiences in school, both in the class-
room (Holt, 2004) and the playground (Holt, 2007;Yantzi et al.,
2010), and experiences of domestic life. This paper contributes to
a small body of research considering disabled children's leisure
experiences (Hodge and Runswick-Cole, 2013; Pyer and Tucker,
2014), presenting a unique insight into the experiences of learning
disabled children in green spaces.
Despite the lack of literature exploring the experiences of
disabled children in rural or green spaces, it can be presumed that
learning disabled children are likely to experience limitations in
their access to countryside and urban green space. This is due to
additional limitations on freedom of movement and choice ofounded spaces: School-based nature experiences for urban learning
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and physically disabled (Burns et al., 2009, 2013) people, above
those placed on children, already explored in this paper. These
limitations may be imposed through lack of resources to facilitate
access, through prohibition and supervision by carers, or through
personal choice and reaction to socially embedded stigmatisation
and marginalisation (Hall, 2005). The limitations to independence
amongst learning disabled adults, have been recognised in aca-
demic literature since the 1980s (Wolpert, 1980), and relate closely
to a broader, though sparse, literature on the experiences of
disabled adults in the countryside (e.g. Macpherson, 2008;
Tregaskis, 2004). Tregaskis (2004) suggests particularly forcefully
that countryside access is limited amongst disabled adults, not as a
result of physical limitations, but through an unwillingness of ser-
vice providers to ‘risk’ providing access to these challenging envi-
ronments, for people deemed particularly vulnerable. Burns et al.s’
(2013) paper ‘Risky bodies in risky spaces’ argues that the concept
of ‘risk’ has been used to legitimise the prohibition of particular
access, movement and activities by disabled people. This process
can be illustrated through the existence and implementation of
laws and national policies that restrict learning disabled adults'
leisure activities and personal relationships, on the grounds of
protection from harm (Hollomotz and Roulstone, 2014).
This paper relates speciﬁcally to research carried out over a year,
in a special educational needs secondary school in Greater Man-
chester, UK. The paper explores the relationship between the way
in which the disabled young people are conceptualised, and the
way in which the green spaces they access are perceived, consid-
ering how the constructions of 'unruliness' and 'boundlessness'
lead to a speciﬁc set of interactions between the young people and
the environment. These interactions appear to be heavily mediated
through adult intervention and characterised by clear structure and
a high level of surveillance. The study is based on ﬁeldwork con-
ducted with the young people as participants, alongside the re-
searcher's own ethnographic observations and interviews with
school staff. As such, the research seeks to consider perceptions, of
the learning disabled young people, the green spaces and ap-
proaches to managing risk and danger, from the perspective of the
young people, staff and the researcher herself.
4. Fieldwork
This paper is based on ﬁeldwork undertaken at Broadheath High
School,3 a specialist secondary school in a suburban area of Greater
Manchester, UK. The school caters speciﬁcally to pupils with mild-
moderate learning impairment, and has a partially integrated ASD
(Autistic Spectrum Disorder) unit on site. The school has a wide
catchment area, covering some of the most economically margin-
alised areas of Greater Manchester. The combined roll of the school
was around 120 at the time of the research, with approximately 100
of these pupils in the main school, and 20 in the ASD unit. Of the
100 students in the main school, about 15 of these were in the 16þ
centre e catering to students aged 16e19. These older students did
not play a directly participatory role in the research. The school has
a large catchment area with students travelling across the city to
attend. Most of the young people attending school were involved in
the research in some way, however, research activities focused on
small group activities with 12e14 year olds, class discussions with
12e13 year olds, a range of participatory activities with 14e16 year
olds attending horticulture classes, and a series of activities with
11e14 year olds taking part in the school's annual residential camp.
These activities included preparatory activities before leaving, a3 A pseudonym is used throughout this paper.
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activities. Through participation the young people earned a
nationally-recognised environmental award, and received a per-
sonalised DVD of the residential camp, which they watched and
discussed one-to-one with the researcher. The involvement of
particular groups of young people in the research was largely
opportunistic, as research activities took advantage of, or worked
alongside, activities that were currently offered to different groups
of young people within the school. Three members of staff partic-
ipated directly through interviews, although many others contrib-
uted through supporting researching activities and informal
discussion. The three staff members interviewed were each
responsible for the management of activities taking place out of the
classroom: horticulture; the annual residential camp; and youth
challenge, a weekly out of school activity for 14e15 year old pupils.
The research took place over a 12 month period during which I
attended the school two to four days per week. During this time I
engaged participants (both pupils and staff) in a wide range of
research activities from ‘traditional’, static, conversational in-
terviews and participant observation, to a variety of ‘creative’ and
‘active’ approaches such as video diaries, mapmaking and drawing,
games and drama. These methods drew on a variety of creative and
child-led methods developed through social science engagement
with children and young people (for e.g. Hart, 1997 and Young and
Barrett, 2001 were key inﬂuences in the early development of my
research methods). I took a practical and organisational role in the
development and delivery of the annual residential camp for 11e14
year olds, and attended the school's annual camp for 12e16 year
olds in the ASD unit. I was given a large degree of freedom during
horticulture classes to deliver research-based activities and support
the students in the development of an onsite nature garden. These
activities included visits to a number of local parks, gardens and
nature reserves, as well as design activities in the school grounds,
and hands-on work to develop a pond and marsh area within the
school's horticulture plot. These activities provided both opportu-
nities for an ethnographic approach, and a chance to positively
contribute to the life of the school. During the research period, data
was recorded in a variety of ways: Dictaphones, video cameras,
through written notes, and as artistic creations from the partici-
pants themselves. Computer Assisted Qualitative Data Analysis was
used to assist with thematic analysis of data which included a va-
riety of media from transcripts to photographs, video footage, col-
lages and drawings. Data was coded thematically, using Nvivo and
incorporating an iterative approach to building themes based on
the literature and emergent ﬁndings.
In involving the learning disabled young people as direct par-
ticipants in the research, this paper contributes to a small corpus of
geographical research that has attempted to recognise the agency
of disabled young people and include them directly in the pro-
duction of data (see also Goodfellow, 2012; Pyer and Tucker, 2014).
As suggested by Pyer et al. (2010) this brought methodological
challenges, both in terms of the manner of data production and
interpretation, but also in terms of approaching data collection in
an ethical manner. As a researcher, my prime concern in under-
taking the project ‘ethically’ was to acknowledge the right of the
young people participating to take part, avoid, or withdraw from
the research as they saw ﬁt, thus respecting their free choice and
agency. As such, young people were asked to provide their own
written consent, at the start of the project. By contrast, the focus of
the university's ethics committee was to protect the young people
from harm, and to protect the institution from litigation. As such,
written permission to participate was also sought from the young
people's parents. Where young people were keen, permission was
gained, from both them and their parents, to use their real names,
and photographs in research papers and publications, recognisingounded spaces: School-based nature experiences for urban learning
es (2016), http://dx.doi.org/10.1016/j.jrurstud.2016.07.018
N. von Benzon / Journal of Rural Studies xxx (2016) 1e11 5the contribution that children made to the production of the data,
and their right to be acknowledged as authors in their own right. As
a result, some of the names used in discussion of the data are ‘real’
names, whilst others are pseudonyms assigned by the researcher.
The young people participating in the research had a variety of
impairments and range of physical and cognitive competencies.
However, all the young people who participated had some level of
verbal communication, with many able to communicate ﬂuently
both through speaking and writing. As such, this research did not
involve the development of innovative research methods beyond
engagement with a variety of interesting tools for communication
developed throughout children's geography, sociology and children
and youth studies for engaging children and young people in
research. These approaches included drawing, poster making, col-
lages, craft activities, games, drama, photography, videoing and
'traditional' interviews (amongst many inspiring papers: Barker
and Weller, 2003; Hart, 1997; Lewis and Lindsay, 2000; Young
and Barrett, 2001). The original design of the research particu-
larly drew on the mosaic approach, developed by Clark andMoss to
engage young children in producing data about their nursery en-
vironments (Clark and Moss, 2001) and David Gauntlett's work on
Serious Play. More detail concerning the methods and the practice
of conducting this research have been published elsewhere (von
Benzon, 2015).
5. Research ﬁndings
5.1. Interpreting disability: unruliness
Broadheath High School, as a Special Educational Needs school,
provided a space in which disability was normalized. In their day-
to-day school lives, impairment was not a topic of discussion
amongst pupils, nor was it a characteristic used for social or
educational delineation, as has been found in geographical research
exploring the experiences of disabled young people in mainstream
schools (Holt, 2007; Goodfellow, 2012;Worth, 2014). On occasions I
overhead generalized references being made to the young people
as disabled by a teacher. Once she compared the children to another
child she knew who she considered to have a much more severe
impairment, when chastising them, arguing that the girl she knew
was very severely disabled and behaved far better than them. On
another occasion she was reprimanding older pupils for not
working hard enough, explaining that if they were in a ‘normal’
school, they would: ‘receive far less one-to-one support and be
expected to work much more independently’. Nevertheless,
normalcy and difference did not appear to be key issues around
which social groupings and friendships formed, nor did the young
people appear to self-identify as ‘disabled’ in the space of the
school. This ﬁnding is best supported by an absence of data. At no
point were young people asked about their impairments during the
research, and there was no reference to ideas of marginalisation or
stigmatisation associated with impairment amongst the young
people in the ‘main school’ in reference to their daily lives within
the school. Despite the fact that the school had a segregated ASD
unit, from which some young people were invited to take part in
‘mainstream’ lessons for some of the day, even these semi-
integrated young people did not appear to be singled out as
different by their peers. This may be due to a range of individualised
interventions offered to different young people at different times,
meaning that in the space of the SEN school, difference itself was
normalized.
However, there is clear evidence from interview transcripts that
teaching staff did consider the young people's impairments, and
the student body as a whole as having speciﬁc needs, when
designing educational and leisure activities. This particularlyPlease cite this article in press as: von Benzon, N., Unruly children in unb
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people away from the segregated, enclosed and contained envi-
ronment of the school, and into public spaces. Two key discourses
arose from interviews with staff; the concept of young people as
dangerous, but also as vulnerable. These contradictory discourse
align closely with Valentine's (1996) arguments concerning the
dichotomous positioning of young people more broadly within
society as ‘angels’ and ‘devils’. In Valentine's analysis this is
particularly seen as younger children being viewed as innocent,
incapable and in need of protection, whilst older children are
viewed as immoral, deviant and a danger to society. Therewas clear
evidence within my own research that some children were
considered by staff to be more dangerous than others. Particularly
children who had ‘behavioural’ or ‘social and emotional’ problems
appeared to be positioned as a threat, whilst more compliant
childrenwere seen to be likely victims. However, there was also the
suggestion that any child, or at least many of the children, could
pose a threat if they weren't adequately supervised or occupied.
The notion of the need to keep young people busy, in order to
prevent them misbehaving, was discussed by each of the teachers
interviewed, illustrated well by this comment from the horticulture
coordinator: ‘So the ﬁrst thing was, right well you've got to get
these kids to do something, you can't just have them hanging
about.’
Whilst the young people's perceived ‘vulnerability’ and ‘danger’
might be seen as contradictory, or dichotomous, both can be argued
to be associated with a notion of the young people as ‘unruly’. This
ﬁts with a Foucauldian analysis of a societal approach to difference,
in which abnormal bodies and minds are subject to institutional
surveillance and control (Foucault, 1991). Foucault argues that the
development of institutions, in terms of both their physical and
social structures, is for the purpose of controlling and taming un-
ruliness. The apparent positioning of the young people as unruly
also ﬁts within a broader discourse of disabled people as ‘less than’,
a marginalised, stigmatised and patronised ‘other’ (Kitchin, 1998).
More recently, Goodley et al. (2015) have presented a social
construct of a disabled child as ‘DisHuman’ arguing that the
disabled child has ‘disruptive potential’. Whilst Goodley et al.
(2015) describe a socially subversive disruptive potential, the staff
in this study allude to a very literal one.
As with the staff responses, some of the young people also
asserted that they needed to be kept active and occupied, although
the reason for this was not explicit. During a one-to-one conver-
sation, Kim discussed a personal preference for engaging in active
pursuits rather than passive ones:
Kim: I was bored on this bit, I hated it.
Nadia: You hated the campﬁre?
Kim: Yeah.
Nadia: How come?
Kim: I just didn't really like it that much. I'm not really into stuff
like that. I'm into activities, not sitting down and singing and
stuff.
[Extract from interview with Kim, aged 15]
In contrast to the teaching staff, Kim doesn't position a lack of
concentration and interest in passive activities as a pathology, or
related to a broader set of impairments. Nor does Kim reﬂect on her
desire to be involved in active sessions as a potential danger.
However, the same lack of focus and concentration that was seen to
lead young people to be a danger to one another, was implicated by
staff as a reason that the young people might also be themselvesounded spaces: School-based nature experiences for urban learning
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priate choices independently, was viewed as a means through
which young people might put themselves at unnecessary risk,
resulting in accident and harm. One of the teachers interviewed
compared the pupils' abilities unfavourably to other groups of
young people, alluding to their speciﬁc needs, and the relevance of
being aware of their vulnerability when planning activities. He
explained:
‘I do know that falling off a horse is very dangerous, and I don't
think I want to be the one that calls the shots on that. And it's
releasing that kind of control that you have on that, giving it to
people in the riding school, who I'm sure are very nice people
but with our kids, you have to understand them really well
before you can allow them to do something as dangerous as
that’.
However, another member of staff argued that in comparison to
previous groups of students in the school body, the current cohort
did not present as being as vulnerable, or as dangerous. In an
interview at the end of the project, the horticulture co-ordinator
explained the development of the horticulture classes in school:
Horticulture Co-ordinator: … But as time went on the overall
sort of kid that we had in the school changed…We didn't have
the young people that were on the cusp of offending anymore,
they were all mainly EBD e Emotional Behavioural Difﬁculty
kids to beginwith…. And the emphasis seems to have gone over
now to Moderate Learning Difﬁculty kids so they don't really
have the emotional side of things.
The horticulture co-ordinator's comments suggest that the
perceived unruliness of the child, in terms of both the risk they
pose, to themselves or others, or their own vulnerability to risk,
might be a direct function of their ability to comply with expected
normative behaviours. This might be in terms of their reliability in
following orders, or their innate knowledge and understanding of
social norms. In other words, it is the unpredictability, and
ungovernability of the learning disabled young people that may
lead them be seen as a threat.
The experience of participant observation made it clear that the
staff interpretation of young people's observed behaviours as risky
was highly subjective. Often, the young people appeared to be
judged as acting inappropriately or irresponsibly based on past
incidents rather than a judgement of the speciﬁc, current behav-
iour. On occasions, the young people's interpretation of their own
behaviour was quite different from the adult discourse. Following
the ﬁeldtrip, I had an opportunity to discuss an example of
behaviour that had been deemed risky by a member of staff, with
the young person involved:
[Dan and I are watching the DVD of science camp including
Dan's video diary extracts. On screen RHe staff- shouts to pupils
who are walking ahead to come back and stay with the group.]
Dan: Yeah, that's what Sir said, wasn't it, to me?
Nadia: What were you doing?
Dan: I was too far, from the group.
Nadia: Because you didn't want to be with the group, or because
you were interested in what was going on [ahead]?
Dan: I was just interested…. I was right up there as well, trying
to see the view….Please cite this article in press as: von Benzon, N., Unruly children in unb
disabled young people in Greater Manchester, UK, Journal of Rural Studi[From discussion whilst watching science camp video with Dan,
year 8/9]
This extract also highlights the common approach to managing
the risk presented by the perceived unruliness of the young peo-
ple; that of maintaining close proximity to the young people and
preventing them exploring the environment independently. Sur-
veillance and structure, discussed in more detail later, were used
as key approaches to minimising the risk the young people were
though to pose to one another, and their own vulnerability. This
was recognised by the young people as an approach also
employed by their parents, to minimise the young person's
vulnerability in their local neighbourhoods. For example Tariq,
during a class discussion, said that he wasn't allowed to go to the
local park independently as there were, ‘some people what are
naughty’ there.
Another adult discourse, which might be closely associated with
the perception of the young people's vulnerability or inability to act
safely, was of the young people as socially inept. The view of the
young people as lacking social skills was voiced during an interview
with the science camp coordinator:
Science Camp Co-ordinator: ‘the Key Stage Three residential is
designed to allow… friendship groups to beworked on, because
there are issues, various issues amongst students’.
[From interview with the science camp coordinator]
At times, the interactions of the young people were discussed in
a way that might be usually associated with the social interactions
of much younger children. For example, the horticulture co-
ordinator referred to the potential for the young people to
‘squabble’:
Horticulture Co-ordinator: You know, there's the working
together as a team, the not squabbling bit.
[From interview with the horticulture coordinator]
This particular language infantilizes the young people. Whilst
the choice of this word, in this context, might be used to suggest
that the conﬂicts that occur between them are trivial, it formed part
of a broader discourse amongst the staff, inwhich the young people
were linguistically framed as immature and incapable, lacking in
comparison to their non-disabled peers.
Despite the normalcy of the young people's status as disabled
within a specialist school, this brief exploration of the construction
of disability by and for participants suggests that the young peo-
ple's experiences, whether in the community or through school-
based and school-organised activities, are heavily inﬂuenced by
their status as disabled. Overall, observations, discussions and re-
ﬂections on the young people's interactions and use of green spaces
highlighted clear discourses concerning the perceived inability of
the young people to engage appropriately in these spaces. This was
seen to manifest as vulnerability in these spaces, and danger to
others, particularly due to the unbounded nature of outdoor spaces
and the limitations places on staff ability to control the young
people in environments lacking the physical and psychological
barriers in place in the school. This idea will be expanded on in the
sections that follow The young people themselves recognised that
they were perceived as vulnerable in some contexts, but seemed to
have little awareness of the way in which they were also perceived
as dangerous to themselves or others.ounded spaces: School-based nature experiences for urban learning
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Whilst the young people themselves were viewed by staff as
being potentially unruly, and therefore a risk to themselves and
others, a similar discourse of unruliness was prevalent, amongst
both staff and students, as they discussed rural spaces, including
green urban spaces. This idea appeared to reﬂect a view of natural
spaces as unbounded, difﬁcult to manage, and therefore as risky
environments. The risk associated with green spaces was typically
presented as a negative attribute, underpinning the vulnerability of
the young people discussed above, and providing a setting inwhich
they may act in a dangerous manner, or be at risk from others
behaving dangerously, thus reﬂective of the broader literature on
the topics (Kong, 2000; Valentine, 1997). The construction of nat-
ural spaces as unbounded appeared to manifest in concerns both
towards the physical unbounded nature of the space, in terms of
who, or what could be let in or out of the environment, and to the
way in which the spaces were perceived to be socially or psycho-
logically unbounded, places in which the normative day-to-day
hierarchies and behavioural practices that operated within the
school building, were no longer adhered to in an unquestioning
manner.
Certain activities and environments appeared to be considered
particularly risky, and as such unsuitable for independent access.
These included water and woodland. In terms of water this was
illustrated by limited access to the sea, during camp, as well as the
management of the raft-building activity at camp. In both cases the
activities were highly structured and participants were closely
managed, with staff staying physically close by. Behaviour was also
highly regulated with the young people expected to behave
‘sensibly’, avoiding running, shouting and other ‘boisterous’ sorts of
behaviour. In terms of woodland, this was particularly well illus-
trated by the experience of participants at the Autistic Spectrum
Centre's residential camp. Here it was interesting to witness at-
tempts to minimise the dangers of activities in outdoor spaces,
leading to limitations in choice, and arguably, beneﬁts, to the young
people participating. The site itself is set in remote hilly country-
side. It is part wooded with most of the activities taking place in
clearings in the woodland. The photograph below (Photo 1) showsPhoto 1. Illustrates the fenced barrier between the clear ground where activities we
Please cite this article in press as: von Benzon, N., Unruly children in unb
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ing place from the dense, vegetated woodland beyond, physically
corralling the young people into the area deemed safe and appro-
priate for use. The young people were forbidden from crossing the
fence, and during the day I visited the camp, I witnessed young
people attempting to sneak over the fence into the woodland, and
being reprimanded for this behaviour.
The second photograph (Photo 2) shows the young people
participating in a den building activity, supervised both by school
teachers and activity centre staff. The activity was closely moni-
tored and managed by a member of the activity centre staff, who
insisted that the young people decide on a den design and check
with him before commencing the build. In reality there only
seemed to be one permitted ‘design’, as each team was provided
with one pre-ﬁxed branch that was to be used as the central pole of
the den. The young people were only permitted to use the desig-
nated logs for the build, which had been cut and sanded for use and
were placed in piles close to the build sites. As such, rather than
being a creative and exciting activity, the den building became a
rather laborious task involving dragging and stacking logs. There
was also some suggestion amongst the young people, aged 11e14,
that they did not consider den building, and perhaps particularly
den building in this manner, to be an ageeappropriate activity.
Enthusiasmwas lowand the young peoplewere keen tomove on to
the next activity.
Fear over wooded and water-based environments is not unique
to the staff at Broadheath High school, with the literature identi-
fying these environments, and woodland in particular, as natural
environment sites commonly associated with fear and danger. In
terms of woodland, public fear seems to particularly relate to the
lack of visibility within wooded environments, and the cover that
trees offer to strangers. Valentine and McKendrick (1997) found
that adults feared their children entering woodland spaces due to
fear of strangers such as gypsies who they worried might be
spending time there. Tree cover has also been shown to be intim-
idating to women, who are seen to avoid undergrowth in parks (e.g.
Pain, 1997). Milligan and Bingley (2007) and Kong (2000) found
that fear of woodland related to the unmanageability of the ele-
ments, particularly relating to the perceived threat of wild animalsre undertaken and the vegetated environment beyond that was out-of-bounds.
ounded spaces: School-based nature experiences for urban learning
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Photo 2. Illustrates the logs being stacked against a ﬁxed central branch and the permitted wood pile in the background.
N. von Benzon / Journal of Rural Studies xxx (2016) 1e118and mini beasts, or as Little (2008:94) argues, the fact that nature
is: 'beyond the control of humans clearly has the greatest power in
terms of the ability to induce fear'. Alongside perceived threats,
work with young people has found that a number of youth par-
ticipants had experience of coming across people drinking and
taking drugs inwoodland (Bell et al., 2003) andwere afraid of gangs
hanging out in wooded places (Ward Thompson et al., 2006). This
research suggests that fear of wooded environments may be both
socially and materially constructed (cf Talbot, 2013).
Within this study, the young people themselves related some
concerns over woodland. A number of participants referred to the
potential of wooded spaces to hide people. One participant spoke
about this in terms of a threat of strangers:
Paul: I liked going on the nature trail and ﬁnding all the, like,
things. But sometimes I get a bit lost in it, urm, I do, what I have
to do is just stand still and then I have to stop and if I see
something else then I have to lay on the ﬂoor and wait until he's
gone and when he's gone I can get back up and start moving
again.
The risk of strangers was also echoed by staff members. The
science camp co-ordinator explained that the young peopleweren't
allowed to camp during the residential trip because: 'It's on a big
estate, so someone could come along and nab one of them'. It is
interesting that, for the camp co-ordinator, the threat of abduction
appears to be more signiﬁcant when taking the young people to a
rural area (i.e. 'a big estate'). As such, the young people, and the
staff, expressed fears very closely related to those discussed by
Valentine (1997).
There appeared to be particular concern from the adult partic-
ipants, regarding risk where activities and environments were
unknown to the members of staff. This reﬂects the literature on
perceived risk in natural environments that argues that it is the
‘unknown’ that is a source of particular dread (Milligan and Bingley,
2007; Kong, 2000). The lack of knowledge of the activity decreases
the adults' perception of their own agency in the scenario, and in so
doing reduces their conﬁdence in their ability to manage the ses-
sion, and the environment in which it is taking place. This was a
view expressed by the member of staff involved in running the
Youth Challenge programme, a weekly session for 14e15 year old
pupils that introduced them to new activities outside the class-
room. In our interview, he discussed avoiding activities that werePlease cite this article in press as: von Benzon, N., Unruly children in unb
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such as horse riding, preferring to stick with activities that he had
prior experience of, such as rock climbing and kayaking. The 'un-
known' aspect of an activity potentially increases the concern that
the environment, and/or the activity is 'boundless'. Simultaneously,
the lack of experience of managing the young people within the
particular environment, or whilst participating in the particular
activity, leaves the potential behaviour of the young people as
unknowable. Lack of positive prior experience in the given situation
is likely to lead the staff to fear that young people themselves may
behave in an unruly manner, and as such, increases the perception
of danger.
However, an alternative discourse presented the risk associated
with green spaces as a positive attribute of the environment, as it
offered a unique environment in which young people could gain
independence and problem-solving skills that would help them to
manage personal risk.
Horticulture Co-ordinator: you're learning safety with tools,
learning how to, you know, put on the right gear, the protective
clothing, looking after yourself.
The horticulture co-ordinator went on to argue: ‘you may not
get that in performing arts, or youmay not get that in food tech. But
to be actually out in a more, I don't know, a real environment.’ In
this quote, the risk attributed to outdoor environments is suggested
to be as a result of the lack of manageability or control of humans
over the space, in contrast to other vocational activities that happen
indoors within the school building. As such, the unbounded nature
of the space may be viewed as a space in which young people can
actively make decisions about engaging in appropriate behaviours
for the good of themselves and others, rather than simply func-
tioning in a manner that they have grown to recognise as accept-
able, or in the onlymanner viewed possible in an environment with
a high level of surveillance and control over the young people's
bodies.
Overall, in spite of some evidence of the recognition of the
beneﬁt of exposing the young people to an unruly environment,
attempts to manage risk, and to reduce the likelihood of harm to
the young people, seemed to focus on attempts to 'bound' the
young people. This occurred in terms of both directly managing
where and how they moved their bodies, but also organising high
levels of supervision, surveillance and structure, minimising theounded spaces: School-based nature experiences for urban learning
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ways in which the rural environments, and the learning disabled
young people, were managed, to reduce perceived risk, will be
explored in more detail in the ﬁnal section of this paper.6. Managing access: rurality as taskscape
Whilst this paper has thus far provided a range of examples of
engagement with outdoor spaces throughout the year at Broad-
heath, outdoor activities at Broadheath High school were largely
incidental. Whilst green spaces were engaged with throughout the
curriculum, the environment formed a backdrop to planned activ-
ities, rather than the focus of the session. There was no overall
school-level plan or objective to provide experiences of the coun-
tryside to pupils, and where these opportunities existed, this was
usually due to other characteristics of the site, rather than it's
‘naturalness’. The countryside activities that occurred through
school appeared to be offered on a largely ad hoc basis and did not
relate to a wider or explicit school policy to provide outdoor ac-
tivities to pupils. Whilst these activities are supported and pro-
moted through a number of national policies, such as the Learning
Outside the ClassroomManifesto and the Healthy Schools initiative,
these policies were not part of the staff or students' discourse
surrounding the provision. Rather, activities had other goals such as
education, therapy and, to a lesser extent, leisure, that were seen by
staff as being adequately met through those activities that
happened to take place in outdoor green spaces. Most pupils were
offered opportunities through school to engage with the country-
side and ‘green’ urban spaces, however, the outdoor activities
offered through school were optional and, particularly in the case of
the residential holidays, dependent on good, or at least ‘appro-
priate’, behaviour. It was, therefore, possible for pupils to progress
through school with very minimal, or even no, school-facilitated
access to the countryside.
The notion of natural or rural environments as a backdrop to
planned activities, suggests that the overwhelming construction of
green spaces was as taskscapes; places which might be particularly
suitable for undertaking planned and structured programmes
(following Dunkley, 2009). The research suggested that primarily
green spaces were considered by the staff as educational task-
scapes, speciﬁcally as sites particularly suitable for educating for
social development. In other words, green spaces were predomi-
nantly used as sites for facilitating positive social interaction and
building friendships amongst students. The young people also
recognised this attribute of green spaces, particularly in terms of
the residential camp as an opportunity to foster current friendships
and develop new relationships. The following comments were
typical of those written in the ﬁnal evaluation section of the par-
ticipants’ written camp diaries:
Amelia learned: To get on with everyone and building a ﬁre.
Shaun learned: Helping each other and looking after each other.
Ellie learned: To work together as a team.
Natural environments as landscapes, was a far less prevalent
discourse; green spaces were not frequently acknowledged as
having innate or aesthetic value, or as being of worth as places to be
simply present within. Indeed this notion wasn't mentioned by the
staff during interviews or observations. However, the idea of green
spaces as landscapes was acknowledged by some of the young
people, who contrary to the adults' perspectives, did value the
aesthetics of the landscape provided by some settings, particularly
those that appeared more ‘rural’ or offered opportunity forPlease cite this article in press as: von Benzon, N., Unruly children in unb
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did allude to some of the values attributed to the concept of ther-
apeutic landscapes (Gesler, 2005), recognising rural spaces as en-
vironments that were peaceful or relaxing. The calm and quiet of
green space contrasts with the bustle of urban living, creating a
sense of outdoor green space as inherently peaceful. The young
people participating in the study identiﬁed therapeutic beneﬁts to
spending time in the quiet of outdoor green space. Both Suzie and
David derived pleasure from spending time in natural landscapes,
an idea they expressed during one-to-one conversations whilst
watching the camp DVD with the researcher:
‘I thought it was nice and relaxing, and seeing all the nature. Like
animals, like dogs’.
[Suzie, aged 14]
David: Int that a nice view?
[David, aged 13]
Other than Suzie's and David's comment there was little evi-
dence from conversations and interviews that the tranquillity of the
countryside was highly valued by participants, who in general
appeared to value physical properties andmore engaging attributes
of the environment above abstract concepts such as quiet. It may
also be, that where experiences of outdoor spaces are largely
characterised by heavily structured activities, young people do not
have an opportunity to be quiet in nature, or to witness the po-
tential stillness of outdoor green space, and as such, do not
recognise this characteristic. Within all the activities engaged in by
the researcher, there was very little evidence of the young people
being allowed opportunities to interact with outdoor spaces on
their own terms, and as such, to allow the landscape itself to
perform any therapeutic outcome: time is structured around ac-
tivities with clear boundaries and objectives. The absence of time
and space for the young people to engage independently with the
natural environment may also inhibit young people gaining other
beneﬁts normally associated with spending time in nature, dis-
cussed at the outset of this paper. For example, King and Church
(2013) found that the ability to engage independently in a leisure
activity in the countryside, helped young people gain an emotional
connection to a rural space through the activity of mountain biking.
However, the paper makes clear, that even when the young people
are engaging with a natural environment on their own terms, they
appear to predominantly value the affordances, or the potential for
activity, that the space offers, rather than the 'nature' itself.
The fact that peacefulness was recognised by the young people
when considering the activity in a classroom setting, might be
explained by the fact that this environment gave the participants
time to reﬂect in more depth on their attitudes to outdoor spaces,
allowing them to surface opinions thatmight not be at the forefront
of their mind in more interactional settings. Another possibility
though is that removed from ﬁrst-hand physical experiences of the
outdoors, the participants revert to social discourse and public
perceptions of these environments, repeating concepts and phrases
common in the shared cultural imagination. Therefore, following
Tapsell et al. (2001) and Urry (1999), the young people's idea of
outdoor green space as peaceful maywell reﬂect media portrayal or
their parents' perceptions rather than their own feelings.
The staff's approach to natural environments can be seen as
'reducing' these spaces to productive and goal-orientated sites that
can be, through supervised and structured access, utilised for the
young people's beneﬁt. This approach has the clear advantage that
it presents a valid argument for the continued use of these envi-
ronments as part of the school curriculum. A taskscapes approachounded spaces: School-based nature experiences for urban learning
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and monitored, valuable characteristics in an era in which educa-
tional institutions ﬁnd themselves under such immense public
scrutiny. However, the unquestioning manner through which these
rural spaces are requisitioned as taskscapes, rather than land-
scapes, whether therapeutic or not, may also be a concern in terms
of the young people's developing relationship with nature. A
taskscapes approach does not allow for independent and individ-
ualised interactions with natural spaces, or for the development of
skills and knowledge outside those speciﬁcally indicated by the
task. As a result young people do not have the opportunity to
develop familiarity or conﬁdence in outdoor spaces, or to learn
skills that might be applied in other green spaces. Moreover, the
participants were not able to reap the psycho-emotional beneﬁts of
spending relaxing or quiet time in natural landscapes, when
structured activity required them to keep busy and focus on speciﬁc
task-orientated outcomes.
7. Conclusion
This paper provides important discussion concerning the ex-
periences of disabled young people in rural spaces, contributing to
a growing interest in the experiences of young people in green
spaces. This paper provides a rare insight into the perspectives of a
particularly marginalised group. Alongside a clear epistemological
contribution, the paper offers an interestingmethodological insight
into research with a group of young people typically considered
hard to engage in academic research. The paper explores the way in
which perception of young disabled people, and the perception of
rural environments, can lead to a particular sort of experience being
offered to the young people, in order to mitigate risk. In practice
this meant that an understanding of disabled young people as both
‘vulnerable’ and potentially ‘dangerous’, and an understanding of
natural environments as risky, led to activities being offered from a
'taskscapes' perspective. In other words, access to rural spaces was
heavily structured and supervised, focusing on goal-orientated
activities rather than enjoyment of the landscape. As such, the
young people's access to natural environments is shown to be a
product of socio-cultural discourse and perception, rather than
being directly related to the needs or abilities of the young people
themselves. This is likely to have detrimental effects for the envi-
ronmental experience, and relationship, held by the young people,
contributing to the intergenerational decline in access to natural
spaces, described at the outset of this paper.
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